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Abstract— The present study has been envisioned to explore how the leadership of the principal influenced students' achievement within the context
of schools in India. Studies in developed countries have revealed that the leadership of principals has influenced students' achievement. On the other
hand, in India, this type of study is scarce. And the details how the leadership of the principals influenced students' achievements are still unexplored. The
present study has used a qualitative case study to better understand the phenomenon. To meet the objective of the study, the researchers have conducted
in-depth interviews with school principals and teachers in five different schools in India. Likewise, students' progress report and minutes of meetings
of parents, teachers, and school staff were requested for further analysis. The data derived from the data sources were triangulated. The results of the
analysis of the transcription of the interviews have offered descriptions of how the leadership of the principal influenced students' achievements. The
findings from the interviews with principals were validated by the senior teachers. First, the leadership of the principal influenced students' achievements
through the curriculum. In schools, the principals are the ones who decide on the type or form of the curricular, co-curricular and extra-curricular programs
that will be brought to students. Second, their leadership clarifies the focus of the delivery of instructions. The principals articulate the goals of teaching
and learning in class. Third, the leadership of the principals provides support to teachers and ensures the delivery of quality educational services to the
students. In schools where the leadership of the principal is felt the professional development of teachers and the achievements of students were the top
priority. Lastly, the leadership of principals encourages parents' school involvement, which helps students to see the value of their achievements in schools.
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Introduction
Background and motivation

Education is vital to the society for its progress and development. Sub-
sequently, eyes are now turned towards school leaders (e.g., principals)
who are responsible for the delivery of quality instructions. Education
research recognized the leadership of the principal in improving students’
achievement (Jacolbia, 2016; Sylvester, 2017). The increasing public ex-
pectations for better students' achievements has catapulted the leadership
of principals at the center of education research (DuFour & Marzano, 2011;
Hallinger & Heck, 1998; Leithwood et al., 2004, 2008; Waters et al., 2003).

Studies showed that the leadership of the principals makes a difference
in students' achievement (Leithwood et al., 2004). A wide range of recent
literature provided evidence linking leadership and students' learning and
presented what they call “the paths along which the influence of school lead-
ership travels to improve teaching and learning” (Wahlstrom et al., 2010).

In India, however, there are no sufficient studies on the leadership
of the principals and their influence on students' achievement. More of-
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ten, principals were plainly viewed as school administrator and not as a
lead teacher in schools (Saravanabhavan et al, 2016). Empirical studies
on school principals and their influence on students' achievements are
still limited in India (Saravanabhavan et al., 2016). Likewise, the analysis
of the six surveys of Educational Research in India revealed that princi-
pal leadership had not been studied extensively. Until this recent year,
the leadership of the principal and how it can improve education stan-
dards and students' achievements is still a major discussion (Arlestig et
al, 2016).

Research objective

Given the mentioned scenario of studies abroad and in India on the
leadership of principals, the present study has been envisioned to explore
how the leadership of the principals influenced student's achievement. It
hoped to discover aspects of the leadership of the principals that facilitate
students' achievement. Through this study, the researchers aim to answer
the question -

How does the leadership of the principal influence students’ achievement?
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Significance of the study

The introduction of the RTE Act 2009 changed the expectations of
the public from the principals and their leadership roles in schools. Yet,
despite these changes, studies on the leadership of principals in India are
still limited (Saravanabhavan et al., 2016). Hence, the current study has
been conducted.

The researchers believed that the findings of the study could shed light
on the important roles of the leadership of the principals on improving
students' achievement. The study could also prepare and equip principals
with their roles and responsibilities as school leaders.

Literature Review

Studies revealed that there is a direct relationship between student
success and school leadership (Marzano et al., 2005; Suwanwong, 2016).
To date, schools in many parts of the world recognized that improving
students' achievement requires leadership (Wahlstrom et al,, 2010). The
leadership of the principal affects students, teachers, and schools' out-
comes (Branch etal,, 2013; Hallinger & Heck, 1998; Leithwood et al., 2004;
Sadik, 2016).

According to Clifford et al. (2012), there are school variables that di-
rectly influence school performance and learning. These variables are 1.
school culture, 2. professionalism among teachers and staff, 3. appoint-
ment and retention of teachers and staffs, 4. quality of instruction, 5. team
collaboration, and 6. proper utilization of resources and implementation
of programs. The link that connects the said school variables is the princi-
pal (Nigab et al,, 2015).

Principal leadership

A holistic and integrated view of principal leadership requires an exer-
cise of leadership skills across multiple dimensions, namely: instruction
and curriculum, management of the school as an organization, and school
culture (Huang, 2013).

Principals are in general expected to set direction, develop people, re-
design the organization, and improve students' achievement (Nigab et al.,
2015; Wahlstrom et al., 2010).

Setting direction

Building and sustaining a vision for school success is a priority among
principals. Along with other stakeholders, principals articulate the
schools' vision, mission, and goals. Through this effort, the principal can
encourage teachers, students, parents, and stakeholders to work as a team
for the realization of the common vision, mission, and goals (Terziu et al.,
2016).

As school leaders, the principals articulate the values and principles of
the organization and deliberately initiate dialogues with their colleagues
on how to foster them within and outside the schools.

Setting direction emanates from the principals as the school leaders,
yet its success depends on collegiality and sense accountability of every
member of the school.

Developing people

“It is neither teachers alone nor principals alone who improve schools,
but teachers and principals working together” (Schmidt-Davis & Bottoms,
2011). Principals need to ensure the development of their people - more
specifically, they need to invest in their teachers.

Benchmarking in other schools, organizing in-service training, de-
veloping professional learning communities, and building study groups
(Leithwood et al., 2004) are some of the efforts the principals need to do
in order to keep their teachers intellectually, emotionally, and spiritually
stimulated. In the modern world, principals are encouraged too to provide
opportunities for their teachers to become techno-savvy facilitators (Litz,
2011).

Class supervision, feedback, peer evaluation, observation, and other
personal and professional supports to teachers are also required from
principals (Nina & Ali, 2019; Suh & Park, 2017; Xiaoyun & Siqi, 2018).
Consequently, through this kind of effort, principals build leaders among
their teachers.

Redesigning the organization

Redesigning the organization is more than a cosmetic change. It re-
quires proper selection usage of school structures, processes, and human
and material resources. It involves ensuring that the said resources are
arranged according to the strategic direction of the schools.

With this in mind, principals as school leaders need to be methodical
and deliberate in the hiring and recruitment of new talents, and the for-
mation of their teachers and staff. Their knowledge of the socio-economic
conditions of their students, the role of government and parents in schools,
and the culture, values, and principles of the school need to be factored in
by the principals as they redesign the organization (The Wallace Fouda-
tion, 2013).

Student achievement

In general, achievement means the accomplishment of something. In
schools, it would mean the attainment of educational goals articulated
by the principals. It could mean the attainment of specific learning ob-
jectives in class or the carrying out of desired skills and knowledge by
students that are assessed by the schools (Hattie & Anderman, 2013; Mal-
routu, 2017). In India, students' achievement means getting high scores
in national achievement exams administered by the education boards and
schools.

Parents, teachers, educators, policymakers, legislators have diverse
definitions of students' achievement (Hattie & Anderman, 2013; Mueller,
2017; Sarirah & Chaq, 2019). Nevertheless, much is still expected by the
principals. These recent years, principals were pushed to improve the
quality of education and students' achievements. In fact, this increasing
public expectations for better students' achievements has catapulted the
leadership of principals at the center of education research (DuFour &
Marzano, 2011; Hallinger & Heck, 1998; Leithwood et al., 2004; Waters et
al, 2003).

The Indian education

The Indian education system has a long history, even before the writ-
ten language originated in India, the Vedas (ancient scripture) in Sanskrit
(language) was orally imparted for at least 800 years since 2000 BC. (Sar-
avanabhavan etal,, 2016). With the arrival British in India a new system of
education was introduced in India, which gave importance to technology,
teacher-student relationship, etc. which came to be known as Macaulay
system (Saravanabhavan et al,, 2016). After independence in 1947, each
state government and union territories became responsible for educating
the students up to the primary and secondary level, and the central gov-
ernment coordinated tertiary education by formulating unified policies
and guidelines (Saravanabhavan et al., 2016).
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The school system of India

Since 1968, the Government has insisted on the uniform pattern of
the school system in India. India has the 10+2+3 format. That is 10 years
of primary, upper primary and highs school, 2 years of higher secondary,
and 3 years of college education (Saravanabhavan et al., 2016). The head-
masters/principals at all schools must work in collaboration with the
government to manage the schools as well as to realize the set educational
objectives of the government (Saravanabhavan et al., 2016).

Methodology

The multiple case study by Yin (2014) was used by the researchers
to meet the objective of the present study. The researchers kept in mind
while choosing the multiple case designs that they need to follow a repli-
cation and logic, not a mere sampling.

The researchers conducted five in-depth interviews with school prin-
cipals who have at least 6 years of leadership experience. During the
interviews, open-ended questions with regard to the various curricular
and co-curricular practices in the schools were raised by the researchers.
The questions were meant to measure the impact of principal's leadership
on various school factors such as student achievement.

Moreover, to substantiate the data collected from the interviews, the
researchers also analyzed pertinent school documents, which include the
annual school plan, the minutes of school meetings with teachers, staff,
and parents, and students' progress reports of last 3 years. These doc-
uments were examined to corroborate the leadership impact on various
school variables such as teamwork, leadership, parental involvement, and
impact, etc.

Selection of participants

The researchers invited only the principals who possessed and passed
the following criteria:
a. National awards or state awards recipient for best principal
b. Principal who is also a resource person for the education board or com-
mittees
c. Principals of school which has a 100% result for the last 3 or more years
in grade 10
d. Principal with minimum 6 years of experience
e. Principals with minimum 1500 students in the school.

Instruments

An interview guide question was used by the researchers. The in-
terview guide consists of questions about the age, qualification, and lead-
ership experiences of the participants in schools. It also asks about the
initiatives, stories, and achievements of the participants and their lead-
ership convictions. Lastly, the interview guide inquires about the vision,
mission, and goals of the schools where the participants are and how they
involved the parents in school events.

In addition, to validate the principals’ responses during the in-depth in-
terviews, the teachers under the principals were respectively interviewed
online using WhatsApp. The interviews with teachers include the teachers'
experiences with their principal and their descriptions of the leadership,
the personal and professional initiatives, the infrastructural development
plan, the development of a professional learning community, and the par-
ent engagement strategies of the principals.
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Data collection procedures

The data collection of the present study started with sending invi-
tations to the principals. Then, the researchers set an appointment via
phone to those who replied to the invitation.

Before the actual interview, the researchers briefed the principals
about the study, its purpose, and its procedures. And then, the researchers
handed the consent form to the participants. The participants filled out
and signed the consent form.

The interviews with every principal about the leadership of the prin-
cipal and how it influences students' achievements lasted for about 50
minutes. All the interviews were recorded and were transcribed by the
researchers.

After the interviews, the researchers requested other data sources
to strengthen the findings of the study. These data sources include the
progress reports of the Grade 10 to 12 students, the online interviews
with teachers, the minutes of the meetings of teachers, staff, students, and
parents, and the schools' annual plan.

On the date of the interviews, the researchers also observed the school
bulletin boards, the behaviors of teachers, staff, and students, and the fa-
cilities of the respective schools.

Data analysis procedure

Using a trial version of the QDA miner, a qualitative data analysis soft-
ware package for coding, annotating, retrieving, and analyzing small and
large collections of documents and images, the transcribed interviews with
the principals were analyzed. In particular, the researchers conducted both
within-case analysis and cross-case analysis.

Through the said data analysis procedures, the researchers were able
to derive codes, categories, and themes from the data. The said emerging
codes, categories, and themes were derived from the triangulated data
sources (e.g., interviews, document analysis, and observations).

Results and Discussion

This part of the study shows and explains its findings. With this, it must
also be noted that the main objective of the present study was to describe
how principal leadership influenced the students' achievement. Five major
themes emerged from the analysis of the qualitative data, namely: Creat-
ing an impact on students' achievements, Maintaining quality instruction,
Team building, Enhancing parental involvement, and Demonstrating lead-
ership.

Creating an impact on students’ achievements

Principal leadership influenced the students' achievement when stu-
dent performance is at the core of the school's vision, mission, and goals,
which guide instruction, coordination, and professional development.
Principals who have impact on students are deliberate in recognizing and
facilitating students' achievement in their schools.

To illustrate, one of the principals during the interviews mentioned
that “As far as I know, my mission is to facilitate students for them to become
winners in life” This statement was supported by the school lead teacher
mentioned that majority, if not all, her colleagues believed that their prin-
cipal is focused on students' achievement. She said that “Our principal is
a man with a vision who always strive for the betterment of the school. Our
principal makes sure that everything goes well for the students and staff.”
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Students' achievement is influenced by principal leadership when the
principal espouses a student-centered vision, mission, and goals that direct
academic programs and curricular and co-curricular activities towards
creating a positive impact on students' achievement.

Maintaining quality instruction

When principals ensure and monitor the delivery of high-quality in-
struction in classrooms, principal leadership influenced the students'
achievement. During the interviews, one of the teachers mentioned that
the principal monitors their class activities and programs. She said that
“Our principal monitors our various works. It is very true especially when
we are organizing certain class programs”.

Likewise, the scenario above has influenced as well to teachers. When
principals assess, evaluate, and offer regular feedback to their teachers,
quality is assured. For some of the principals, they used this event as an
opportunity to share teachers' knowledge, skills, and teaching practices,
including skills on integration of ICT. According to the principals, the “In-
troduction of smart classrooms really helped the students and teachers in
classroom instruction”.

Similarly, they mentioned that they had identified school coordinators,
and subject area experts who facilitate the sharing of knowledge, skills,
and practices among teachers in order to maintain quality instruction.
They said, “We have coordinators in the school. They are experts in the
different subjects we offer. These coordinators help other teachers so that
they can improve the quality of instruction. They also learn from each other.”

Team building

Team building requires time and patience. Principal leadership in-
fluenced the students' achievement when the principals take the initiative
to bring together the members and direct their efforts towards a purpose.
Team building creates better school outcomes (Wienclaw, 2017). One of
the principals during the interviews acknowledge the importance of team
building. He said, “No institution can survive purely on individual brilliance.
The schools which have a very good group of teachers who work as a team
are a real asset for school.”

More so, he added that “the students achieve a lot better when their
teachers and other stakeholders work in tandem as a well-knit unit.”

For this reason, principals are encouraged to build teams to ensure the
continuous achievements of their students.

Enhancing parental involvement

Parents play a key role in schools. In fact, most of the time, if not
always, students whose parents are actively involved in their studies per-
form better in class.

Principal leadership influenced students' achievement when princi-
pals involved the parents of their students on school matters that can
affect them. The interview with one of the principals revealed that he de-
liberately interacts with parents to get their feedback about the school, its
programs, activities, and operations. He said, “I discuss with them (the par-
ents) school matters. By doing so, they feel that they are part of the school.
Many of them are happy to contribute to the success of the school.”

Principals who are serious about improving the achievements of their
students never fail to seek the cooperation and participation of the parents
of their students.

Demonstrating leadership

Principal leadership influenced students' achievement when princi-

pals demonstrate leadership. Most of the teachers during the interviews
put emphasis on the importance of the leadership of their principals. They
said, “The leadership of our principals is a motivating factor for us to give
our best for the school and our students.”

They also felt that the consultative leadership of their principals en-
courage them to come up with creative suggestions. They added, “They
(our principals) are flexible and humble, and open-minded. They often con-
sult with us (teachers) and with the parents.”

Recommendations

The findings of the study may inspire further research on instructional
leadership and school leadership. The ways of the principals that lead to
students' achievement may serve as a guide to both seasoned and new
budding principals who wish to improve the quality and rate of achieve-
ments of their students. With this, the present study recommends the
following:

1. Principals continue to be mindful and reflective of their vision, mission,
and goals for their schools. It is because the content of the VMG, the man-
ner it is communicated and implemented have an influence on teachers,
staffs, and ultimately to students, and their achievements in schools

2. Regular monitoring of, assessment of, evaluation of, and feedback on
instructions and subject content are imperative to maintaining quality
instructions in classrooms. Given this, principals who are serious about
improving students' achievements in their schools need to invest time and
resources on those mentioned and act deliberately on their implications.
3. The VMG of schools and their strategies require teams. The principals
can only do so much. Having teams who promote students' achievement.
With this in mind, the present study recommends to principals that they
bring together the teachers, staff, and other stakeholders of the school if
they want to go far in their quest to improve students' achievements.

4. The findings of the study are consistent with other literature that rec-
ognized the critical roles of parents to students' achievements. Thus, the
present study recommends to principals that they seek continually en-
hancing and strengthening their partnerships with the parents. School
efforts aiming to improve students' achievements can go far when princi-
pals get the support and cooperation of the parents of their students.

5. Leadership shapes the overall performance of the school. The lead-
ership of the principals is reflected in the commitment and performance
of their teachers, staff, and students. For instance, if the principals' lead-
ership is centered on instruction then the likelihood to have productive
teaching in classrooms is high. The present study recommends to prin-
cipals that they practice reflective inquiry on their practices as school
leaders so that they can find the leadership that suits to their context.

Limitations and Future Research Directions

The current study is carried out in India only which might limit the
generalizability of the findings. The study utilized the case study research
design by Yin (2014), it would be good if the present study is investigated
in other schools in other regions of India or abroad.

Moreover, at the center of the present study is the accounts of princi-
pals on how their leadership influenced students' achievements. With this,
a separate study on students' achievements from the accounts of students
would be interesting to do. By doing so, we can validate and/or offer new
perspectives on how principal leadership influenced students' achieve-
ments.

On the pragmatic side, the findings of the study may also inform the
education boards of India on how they can redesign leadership programs
that are focused on principals' roles as instructional leaders. Likewise,
given the size, social demographics, and cultural diversity in India, bud-
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ding principals and teachers who struggle in their schools respectively
may derive answers from the findings of the study. Through the present
study, they may develop appropriate teaching strategies that have signifi-
cance to the achievements of their students.

Conclusion

Based on the findings, the study arrived at five conclusions on how
principal leadership influenced the students' achievement.

First is that the findings of the study have validated that the principal
leadership has influenced students' achievements. The leadership of the
principal, which is often manifested in his/her decisions and actions, on
her programs, and on her way of dealing with teachers, students, and par-
ents, has consequences to students' achievements.

Second is that the regular monitoring of instruction in classrooms and
giving of feedback to teachers by the principals led to quality content and
quality delivery of services in the classrooms. This, in effect, influenced
students' achievement in the entire school.

The third is that principals recognized that to ensure consistent high
students' achievement in their schools they need to build a team. Principal
leadership influenced students' achievement as principals tap the talents
of their teachers by having them as key partners in the promotion of school
strategies that are important to students. By articulating the school pur-
pose and properly delegating relevant tasks to them, teachers feel more
motivated to commit to students and their achievements.

Fourth is that parents are integral to students' achievements. Principal
leadership influenced students' achievement as principals include the par-
ents on school matters involving the progress of students. Wherever there
is a well-functioning Parent-School partnership, students find the school
non-threatening and homely. Consequently, students achieve more while
they are in school.

The fifth is that leadership matters to students' achievements. The
leadership of the principals shapes the overall performance of teachers,
staff, and students. The open-mindedness, the zeal for service, and the
willingness to listen to the principals inspire teachers’' commitment to the
school, to the students, and their achievements.
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